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“IF YOU DOH'T STOP HITTING YOUR SISTER, It M
T GOIiG T0 DLAT YOUR DRAINu Iy

. Suzanne- Dordln—Sandlcr, uagamore Chlldren s Center, _

: 1elv1lle, il.Y. 11746 .(/

Paper Presented at the 83rd Annual Convention of thc'

American Psycholoqlcal Aseoc1atlon, 1975, Chicago,
Illln01s.
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Don,Juan and I had,Mben Lalklng about
dlfferont .things in a relaxed and unstruc- o

tured manncr. I told him about a friend 6f

‘mine' and  his dileima with his nine- year 1d

son. The child, who had been living with "the .~
. mother for the past four years, was then

]

living with ny ftiend, and’'the problem vas US OEPARTMENTOF HEALTH.

-what to do with him? According to my friend ~

EQUCATION A WELFARE ’
NATIONAL INIYWUYI o’
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the child was a misfit’ in scliool; he lacked  nos vocument has, ‘OEEN REPRO.

OUCED EXACTLY AS QBCEWID FROM
concentmatlon and was not interested in aNy-= e PERson ok ROANIZATION GRIGIH:

ATING 1T, POINTS OF VIEW QR QPINIONS |
t"llng' lle was glvcn to tantrums, di.;ruptive STATED DO NOT NECESSARILY REPRE -

behavior, and to runn%ng avtay from
"What can my friend do?%, I asked. /
“The worst thing he could do is #o force the
. child to agree with’ H}m“, don‘ uan said. -
"What do you mean?"- L
"I mean that that chlld-sh dn t be spanled
or scarcd by his father-when he doesn' t be~-
- have thé way he wants him Lo."“
- "llow can he teach him anything if he isn't
firm with him?"
"Your frlcnﬁ should let soneone else spank
the chilad, : <P
'"He' can't let anyéne else touch his llttle
boy", I said, surprised at his squestlon.....
I asked hlm to' explain his statemans.
.4 "IL I were,your frznnd', don Juan said, "I
. would start by hiring someone to spank the
- 7 llttlc guy. I would go to skid row and hire
the worst-looking man I could flnd " '
“To scare a little boy?"
- "Hot just to scare a little boy, you~fool
\ . That little fcllow must bé stovped, and b01ng
beated by his father won't do it. If one-
wants to stop our fellow men, one.must alvays
"be outsid? the ‘circle that presses them. That
way one can always direct the pressure"......
"Tell me more about what,my friend ahmuld do
with his llttie boy", I said. - . .
"Tell him to go to skid row and very carefully
‘select an ugly-looking derellct“, he went on.
"Tell him to get a young one. One who Stlll
has some Eﬁf@ngth left in hlm." :
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Pon Juan then. delineated a strange strategy. I

was to instruct ny fricnd to.have the man follow

him or wait for him at ‘a placec where he would go
‘with his son. The man, in response to @ prearranged
cuec to be given after any objectionable behavior on
the part of tho child, vas supposed to lecap- from a
hiding place, pigk the child up, and pank the llving
daylights out of lhim.

- ' "After the man scares hin, your”, “friend must hclp the
. little boy regain his confidence, in any way he can"
"what 4 f the fright injures him?" ' o
"Fright never injures anyone. “that injures the sp1ri€5> L

*

is having samcone always on your back, beating you,

» telling you what to do and what not to do "
. S . TR
. 4 ' ~ L

©
.
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. . © Qarlos Castaneda, Jdurnev‘%o Ixtlad<'
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This symbolic transaction bheétween a sorcgrer and his apprentice «

~

illustrates a very different way of viewing ghe needs of a growing

andAdcvelopiﬁg human;being,.and the obliga ons of those who ung?r-

take his care. Don'Jian is saying fhat i order for the child to
- < . " ‘ B .

3

understand the nature of reality and how/to' gain power and control

over his environﬂent; he hust'confront he dangers of‘anvunloving

and unpredlct“ble wvorld. The pergons @ho are committed to guldlng
' ‘

the Chlld into 1ndmpendane nust Lcaqn him that the world is harsh

50 Lhat hc can learn how to uu1v1ve, but they should never be -
. directly inyvolved in thqt leaaon. @pg%‘l:, they must atayvout51dc'
Ty

4
the circle that presses him so t{/t thcy can direct the pressure'

and tcach the child not to bt V1ct1m.' In our culture 1L is moré e

Conacquently, 1nstead of learnlng

“how' not td. be a.victim, he/learns to be an_aggreasor. Urban' areas

&

o at home. Increases An reported cases of cnild abuse arce part of the

3 »
hd .
. : .
! .
<
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‘ chllc abusers most froquently were themselves abused during‘childhood,,

~ tion, research shows that thcse cnlldlen cannot be taught mnre

.« e ¥ : ‘ . FJ‘; .

U . . . i .
general increase in tolerance of V1olence which appears to be'

A )

correlated with thc rapld growth in env1ronmcntal complex1ty. What
— v

~can we do about the alarmlng trend towards acccptance of v1olenco as

a legltlmatc method of §Pn1ng with a comolex and, frustratlng wvorld?

v

One place‘to begln is in the famlly, where our next generation 15

'contendlng w1Lh its flrst and most cruc1 21 exposure to Lhe nature of

Tt \ . | B

thc %orld - : o ' o : |

The use ofgporporal punlshment to aoc1allze chlldren 1s Wlﬂely

aceebt among Amerlcans as both approprlate and a parcntal prerogat1vr iy,
\ L : ) .”‘

Altho&() child aause is VlLWLd as a crlmlnal act, many neonle fall 'to
k]

:see the connectlon betwecn Lh cultural sanctioning of mild phjSlcal

'L

:,paln to dlSClﬁi%nQ children anﬂ the occurrence of Chlld abuse resultin¢ *

'in rhysical trauma or death. Despite the well knnwn flnﬁlng that .

w

i
] BN
.

nany persons do not believe that the same modeling of‘violent behavior

takes place when less extreme forms of physical punishment are used
in the childrrearing process. o -,

Behavior Moﬂification has tcnded to thke a neutral position on

R

thc usc df aver51ve control de001te the emnha51a that it has placed.

on p051t1ve methods of cnenging behavior. The most salient reason for

'thlq.stance is ‘the uccess tnat hao been obtalned with the application

.u'

of electric shock and other panpﬁul stimuli to termingte high-frequency

!z, .
seclf-destructive behavior in’seJErely psychotic and retarded children.
: ’ bﬂ - . ‘ . o . L]
The rationale behind the use of these.methods is that they arc more
humane than allowing Lhe Chlld to contlnue hurtlnq hlmself In addi- j

adaptive behaviorS‘Wh;&e they arc engaging in self-stimulation. ~ How-

. . - -

'GVGr, clinical psycheologists and ‘others who have found" the behavioral

. ! LN . . a
' ,

4 ‘
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;apgfoach to be valuable #nd who arc work
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rather than research, scttings most often do not phar“\thle ﬁOlnt of }
view. Those of us anolveﬂ in parcnt training are eopec1ally con-

Caned about the issuec of corporal DUﬁlahNLnt S1ncqfit comes up 50

frequently in our »veryday work. : _
: , : N _ C.
Sagamorc Children's Cenyer is a state psychiatric facility
serving children up to the age of fourteen. Services provided by

Sagamore include inpaticnt psychiatric care, short-term hospitalizatior,

out~patient evaluations and-thdrapy, aS»well as lcsnlte services. As

.
it
tu\"

.part of an Lffort to provide parents w1th an altcrnatlvc to hQSPltall"
ﬁatlon as a solutlon to “roblemé with their chlldren énd to nre@ent
Ycadmission, tMc Bchav1or Management Unit at Sagamor“ was develoncd
to be an adjunct to thesg SerVICGS’by nrqvldlng proqrams to help .

3

programs; primarily ﬁp}cnt training, are available to families of in-

»

patients, out~pa£icnts; and families in the cémmunity who have no

. S - -
other formal relationshipqwith the Center. Iﬁ some éases,_these-pro—‘
grams arc open to Sagamore staff and profess ionals ffon other résouréés
involved watb delivering services to children and femllles. A vafiety

of workshops‘and other groun approaches are offcred to parents(who are

.expericncing difficultiecs with their childron, such as behaviér prob-

a

lcms,gleh;ning disabilities, .hyperactivity or autism. Each of these
. - ' S . .
programs is specifically tailored to'the group 'it scrves, but certain

themes are‘commdn to all It is gencrally assumed that a child's

behavior is greatly affecteo by hls environment and that parent7&

behav1or makes a significant impact on that environment. Therefore, .

if parents learn affective techniques for changing behavior, they can
. v S . ;

help their child.to acquire constructive strategices to solve hig: .

-

. - y . .
! 5 .
s n . ¢ . \
.,

familics cope more successfully with tHeir children at home. These .
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~problcms. Thcsc tcchnlqucs nblude basic principles of how behavior

’ is learned .and malntalned,gas well .as how to communlcatc nroduct1VCLy
Wlth the Chlld s It is important to- undorot nd”that.although we work

‘_malnly with parcnts, we do not as sﬁﬁe that the parents' have causcd
th01r ¢hild's problem, but rathek.that when problems do occur, for.
~whatevqp feéson, parents can do something about them, (Kaufman, 1975);
Although positive methods are stresscd in thcse‘cogrses;'punishmeﬁt
has.fo be coﬁfﬁgnted and clarified in terms of effects and.appropriate

4 - . N -

usage. The present author has developed several methods of dealing:

Y . . . . - .l - s Ed

K with.the issue of .corporal punishment which may be helbfu;uto'other

professionals who work ihtcnsively.with children and parents.

In general it 1s imnortant to make dlstlnctlon betwecn cornora.

-punlshmﬂnt an¢ 0unlsnmcnt pexr sc whcn teachlng parenbs Chlld manage-

ment tcchnlques. In adcltlon, thc tlmlng of the prosentatlon of infor-
mation about punlshﬁent,,and 1tsyappr09r1ate uses, has been found to

be an important variable in successful attitude change. The apprgpéﬁ//

' R

uscd is not to deal with punishment in detail at all until the parent

s

has learncd consistently to use positive methods, such as contingent -

praise and approval, cffoctively. This level of compete

t

occurs by the scventh or eighth two-hour weckly group /session. :The

cy usually

topic of punishmont invariably coﬁes un carly in training since most

- parents have used punishméht as their primary mode of cdntroliinq~£hei:
4 ' ' ‘ ‘ \
* . children and are ‘frustratecd- and mystified about why it has not worked.

Often the parent suggests. that perhaps what is nceded is more. intense

and more frequcnt'Spankings{. When this happens, the class is told,

about scome of the negative aspects of punishment, and it is explained

that even mild forms of punishment.are inacdvisable because they result

. . . o

in avoidance of and escapc from the punisher.. This consequence is

Q. . o . . i v
RIC . D 6 - .

e - ' g
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‘inconsistent wi th the wish exprossed by most pargnts thatXéBcir . .
children comg to thﬁm wvhen they necd help or havel problems. Corporal

punlshgcnt is particularly dﬂvalucd not ohly becausc of the strong

emotlons aécompanylng its use, out because it has he addltlonal side-

cffcct of tcaching children how to be aggressive t wards othcrs.
Most parcntd are aware of the modeling componént of nhysical nunlsh-

ment, but are unwilling to stop using it since they do not know other .

ways to corrcct their chlldlen.: Therefore, at this n01nt,,early.1n : ..'“

-

. training, Darents are rcassurcd that nositive methods~can bc cffec~ ,»?

. : ] ’ PO, 'u\
tive and that punishment‘and its appropriate usage will be discussed - o

fully later in thc course. . - ’ | ‘ ) -’ -

+

WWhen thc parent hwg cxporlenced some success with p051t1ve

’

Lcchnlqucs andecis fccllng nore confldent aaout his or hﬂr ahility to

rcgaln control over the child rﬂarlng hrOCGaS, 1nfornatlon about

° \

punlshm“nt is ﬁrescnted,anﬁ the varloua-alternatlvcs to cornoral

. b - i . .
punishuent (for axamnle, negat;vc practlcé, overcorrectlon, loss of
mrivilcg es, extinction, time-out) are introduced to heln change
« behaV1oro which are net responding to a reward system alone. It is : <

recognlzcd that punishnent must sometlmcs be uch, as whcq the nature -

, or tho intensity of. LhC nroblen bc\av1or nrescnts a serious queutlon

N of safety for the Chlld or others. Dut narcnts arc also told that it
R¥ is unnecessary to use corp lal punlshment to achieve ellmlnatlon or

Y rcduction of the prablcm »é¢havior. Altﬁrnatlvo nunishment nroccdurcs .
o _ he . i ;

are explained to the parents, and it is demonstrated how they can be

anplxod in everyday family si hﬂa\}ons. It is enﬁha51zed that thes |
4 oL \
nllder forms cf punlshment are more llkclv to be cffcctlve when uoed |

1nfrequently and that the child will acceﬂt thém. W1thout long—laatlng  \

Lok

enotional consequonces as long as he is given the,Opnortunltysto

. T
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rcgaln parcntal anproval. hCaG £orma of punlohnent can cffectlvely

1y

reduce or cllmlnatc 1nappxopr1ate ochav1or without eyn051ng the Chlld

to phy51cal painand its ncgatlve_psychologxcal slde-pffects. In
additibn, these corrective nrocedures nrovide barctts with a way or
ctheyihg.%o the child their displeasure with his behavior withoﬁti
experiencing the guilt and sorrow that accomnanics the act of striking
onc's own child. ' ) B | |
‘Negative practice, (Yates,ﬁ1970y'coﬁsists of,havingjthe‘child
) T ‘ ’ ,

reneéat the offense untll it boconcs aVersivd. This.anproach is often .. .

- '

effcctlvc w1th 1nanﬂr0pr11tc bchavxor such as striking matches. ~Over-

( F.Sorreqtlon (Foxx anL“Azr;n, ;273) wvas develoned as an a&terﬁative Fon"
the use of nainful stimuli to terminate SGIf—sti@?létibn and nthér//g' (
iﬁtrinsacally'rcwarding, Hut functionally tsaless, behaviors whichr ‘

_ilxﬂx1=_f::-r;=~f‘t:*:r:‘c"with'thc"'aan’is:'cti:on'’I:o:f’r\iﬁrc‘:’ad.‘z':{;}*’v’{:'i”\‘/:’lici"‘b'éh'évio'rs_.‘f‘.WhiI‘ie”T
develeope? for intervention with retarded and aﬁtistic children. this
method can he used to helﬁ any child discontinue high frequéncy s
behav1or whlch is hrcscntlng nroolems to himself or others. , Overcor-

' rOCthn“anOlVCS having the child go bcyond what is requiréd for a o

[

demonstration that he understands the consequences of his act. For

e " ,example, a‘child who threw his pléte on the kitchen floor hocanse he

dld not like its contents would ne made to clcan un not. just t@e food

he thrcw, but the wnole katchen floor. Loss of pf&v1leges is a com-

. monly usedfform of puniérmcnt,wbut most narents must be taught not | .

only how to aetcrmine’thc amnrﬁoriate extent of the nrivileqe loss, |

.

\out how to give the chlld ‘an onﬂortunltv to tarn Hack: the valued

actlvities._~Eht1nctlon (Woodward’ and Schlosberg, 1954) is a procedure

that involves ncithQr reward nor punishment. . That is, the parcent




- simply ignores the behavior. Sinée the‘cktinction procbss generally

L producé a tcmporary 1ncrcase in and cscalatlon of the rcsponse, thc

o
»

parent is cncouragc& to S1multaneoualy strenqthcn nchaV1or 1ncomnat1b1

T w1th‘the response; For example, tantrums can -bhe cllmlnated by no: - .7\7x

i
14

longer attending to thcm, but at the samc tlmc, the child can be

¥

helpcd to. avoid resortlng to tantrums by nrnvi ing hlm with other . . o
act1v1tlcs at tlmcs whon he is nLone to this kind of loss of control.
Obv1ously, extlnctlon cannot he used when the behav;or in questlon | é

*

is destructlve or dangerous. Tlmewout (Ullmann & Krasner, 1969) @ N

involves tomnorqry removal of the chlld fron the company of sign if‘a
i Q

. cant bt thexs whcn he pcrslsts 1n 1nanpronr1ate behaV1or. How timé~out

\ functlonswls orly unterstood but is usually V1cwed as nunlshlng,

-
—T7

since the child ldses thc‘opp0rtunity to interact with rewarding -
aspects’ of hlS environment g However, tﬁ'f?“is sem@” ohscrvational o
/

_ eV1Jcnct that timg-out may :lsn prov1dt thL child with a respite when

e - \
he becc mes too dlSOrganlzed to correct his 3ﬁhuv1or.‘ Parents can als:

o put'themselves 1q time-out when the child refuses:. to dlo tlnue an

. . 1, , ‘ or . . \
objectionakle bechavior.- For examnle, the mother of chlldren who con-

stantly squabble and 'fight can simnly remove-hoxself to an inaccessib. .

©

room;'instructidg the children. that she will return as soon as they .

~calm down and arc rcaﬂy to rlay cooperatively. - These are soméng the -

»r
-~

alternatives to snanklng chridrcn when tgpy mig beﬁgve.which have been *

) R Yy ‘ o !

shown to be @ffectlve methods of punlshment. L e .
If the parcents are resistant to discontinuing physical punishmen?

citing their own ahult epotional intactness despite'the fact that the
- weore hit Guring childhood, it is demonstrated to them that, in fact,

3
.

5
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this pro¢cduré did not work. Instcad of'lcafning not 'to repeat thgy,
. \an

punlshaglc offense they actually Jcarned more - cff1c1ent wayg ¢f nre-

e vcntlng their parcnts from flndlng out they had done somethlng wrong. E

‘ P
. Itvis pointed out that such.avoidénCC'of the punishcr rcsults from

féar and. rage. thn these strong cmotlons are hrcsent the chlld is -

s

dnable to focus on the inapnropriate behavior that incurred thé

, " T . S
‘ o C e -

parent's wrath and, instecad, dirccts his attention tovards the punishe:

) . A
) t 4

The net result is that the child learns to hato,aﬁﬂ_fear the narent

rather than ilca¥ning that his behavior was inappronriate and should

Ve :
not be repeated for that reason. From this point of view, rhysical \.

[©7]

_imbortant_to note “that these

punishment does not work. Aagain, it i

.~ ideas are fore persuasive'when they are intrdduced after the parent

"0 > . . . y

[N

been successful with positive methe rs, and is more receptive to, |

»

(541

- ha

°

"Ehériﬁea'txnt turworal punis hmcnt Can he Jlscontlnue altogether,
. o ¢’ j} e .
' K]
reserving other foris of punishmcnt for those occnélmns when all glse ',
fails. v ' : - . - ’ e .
> . . ‘ 8 B M
The described method .of dealing with the issue of cornoral

. punishment was incorporated into a general Behavior NoJlflcatlnn

~

v 5

~ course taught to Civil Seﬁv1cc nersonnel, moqt of whom held lower-
. level nositions in state children's facilities ahﬂ werc in direct

‘contact with children in their dally work. Since thc Claoa was quite

large and less personally inyblved w1th the.consequences of inannro-
AY . .

. \ \ » a ' )

priate ways of managing chilﬂren than the peonle who enroll in our

partnt training classes, 1t wAS felc that a more drastic tcchnlque

was ncccssary to conv1nc1ngly deliver the mﬁssaqe that cornoral

-

T punlshment is not esn001a11y CffCCthG nox lo'lt a rlght. At the

& 4 B -

-

1ntroduct0ry'scs ion .the Lovaas f£ilm, Tcaching Lanquagt\to Psvchotlc

[
*

o . - . - . o ol
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arcn (PfﬁngibcwHall ~Inc. ) was shown without nrlor commcnt In -

’the course of .this film, the usd of electric shock to'ellmlnate self-

w e * ’ ¢ -
stlmulataon in autis¢ié children is discussed, although- the actual .
' . ) i . : . * &
abplicatién-of shock, is not shown. When asked for reactions to the
-2 F \ -
fllm, evcryone~focused with herror on the use of ahock on hclnleos
- / J . PR 0

children. This’ provided annatural cntle to Lhc dellvery of an anti-

. carporalvpunishmcnt%lcqture and ehabled the.authér to make the point'

that it is illogical to buse one's positidn on corporal punishment on
.8 ' . v ¢ .

the intcnsity of »hysital pain inflicted. The éubject'of punishment
@& LI
wvas never brought un again untll much later in the course after POol".

tive mcthon had ocen choroughly nrcsentew. At thls time the cla$s

L

wagxadle to accept thc idea thgt noe Lhods oLhﬂr than rain 1nf11ctlon ‘

.

werc both effective and refcra>le in coning ﬁith the manv irritating
n

.
o

and inappropriate behaviors uﬂat all chlldren presenL ln tho coumse,

4

of oxdinary dovelopment.

‘ Thus, attitule change.towards the apnropriatgness of cerporal

' R "( ) L3 . L3 l. ' .'
@ punishment vas cffecte:l ip two group situations involving nersons

- > I R .
entrusted wit&ktﬁg/éhre ¢f children. In one case, narent training in |

the pr;nc1nles and anp llcatloﬁ of bechavior modification techniques

was usced as a vchicle tO‘ﬂcmonstrate that nositive methods of changing

’ : ." ~ Sy ' . o '
beHavior are more effective and, thercfnre, nreferable to ﬂun;shment. v

d a,

nt was ﬁithheld unt 1l«tho ﬁaronts

e ~ . ‘ .
Detailed infdrmation. about punishpe
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i had lealned alternative modcs of dcallng w1th 1nanpropr1ate behavior, .
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many of whom workod dlrcctly w1tglch114rnn. Herxe tlmyﬁg was. also
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'prooaalllty that neqatlvc Lnfof%ﬁtlon on XA

manlpulatod to maxlmlzg tl
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oudd be accepted, or at lcast cons;dercd, by the
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corporal punishment

class.' Instead of délaying thce discussion of corporal punishment, as N
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in parcnt training,'a~powcrfu1‘filmfwas shown“during_the-iﬁtroductory
‘Session to. m;k@ the p01nt that a va]ue juégmont on v1olent bohav1or : ',

by‘rcforrlng'to the 1nten51tv of the painful stlmulus» . W
e alone.A -Thereafter, clscu551ons of,punlghmtnt vere: handlod 51m11alky
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to the ﬁrocedure wSed 1n parent tralnlng. ulnCO the qcneral coursc L
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‘diu not’ prov1dq tae inp act of "loarnlnr\Qz\rnlng ik was felt thaL R

‘att 1tudo change towardo éorﬁoral punishment could be best effcctcd by
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using  a dramatlcmappr@aeﬁr Both mgthous of nérsuasion anpear to be .

potentially successful ways to get pgople #o rcexamine their heliefs & g
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concern*ﬁh thc valuﬁ and noccssity of the use of corporaf pund.shment
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tu svciclizo ¢hi]dren. Res arch w1ll ‘be nceﬂed to suoptantlate the
? .informal cvidecnce that these metlAds are worthwhile. ‘<
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- At Saqamore Children's Center, we have heen succossful in. . %

changing the aLtltuucs of lalcnto and others who conLrol chlfdrcn'
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lives in regard to the. use of corporal punishment. ‘It is hopeé that
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others can benefit from some of our methods. o oo v
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